The Research and Data Working representing the collective interests of each Australian State and Territory government to build evidence based on issues facing people with a disability Background: Little progress has been made towards community participation of people with intellectual disability despite it being a policy aim since the 1980s. We aimed to identify the features of programmes designed to support community participation.
conceptual maze. This means that policymakers and those who design and deliver interventions to support community participation are offered little clarity about intended purpose or outcomes of programmes.
In this article, the present authors focus on adults with intellectual disability, briefly describing different ways that community participation has been conceptualized, and review the small body of literature about interventions designed to support community participation, exploring the theories of change and conceptualizations that unpin these.
Empirical evidence overwhelmingly suggests that significant progress has been made towards supporting the presence of adults with intellectual disabilities in mainstream communities as consumers in public and commercial spaces, or as residents in neighbourhoods (Verdonschot et al., 2009 ). The literature is, however, replete with conclusions that despite increased community presence, several decades of policies have not achieved community participation for adults with intellectual disabilities, irrespective of the particular definition that is adopted (Amado, Stancliffe, McCarron, & McCallion, 2013; Bigby & Fyffe, 2010; Gray et al., 2014; Overmars-Marx et al., 2014; Walker, 1999) .
These conclusions reflect one of the most common understandings of community participation which is based on the principle of normalization (Wolfensberger, 1972) and distinguishes between community presence, as the use of facilities or services available to everyone, and community participation, as being part of a growing network of relationships that include people with and without intellectual disability (O'Brien & Lyle, 1987) . This conceptualization of community participation places importance on particular kinds of places and personal relationships. Presence in mainstream places is regarded as a precursor to the formation of personal relationships (Ager, Myers, Kerr, Myles, & Green, 2001; Amado et al., 2013) . In turn, personal relationships provide opportunities to participate in formally organized or informal activities in public and private places. Often particular types of relationships that people with intellectual disabilities have, or might have, are seen as more important than others, such as those with people who do not have disabilities (Cummins & Lau, 2003) , those that are freely given rather than paid (Amado, 2014) or those that involve reciprocity (van Alphen, Dijker, van den Borne, & Curfs, 2010) .
Other conceptualizations of community participation are based on the World Health Organization's (2001) International Classification of Functioning (ICF) framework. For example, in Verdonschot et al.'s (2009) review of empirical findings about community participation, it is defined as "the performance of people in actual activities in social life domains through interaction with others in the context in which they live" (p. 304).
Similarly, Dusseljee, Rijken, Cardol, Curfs, and Groenewegen (2011) define community participation as "performing daytime activities while interacting with others" (p. 4). These conceptualizations are broader and less prescriptive than the presence/participation binary based on the principle of normalization. They also give significance to activities in addition to place and social interactions. However, approaches based on the ICF definition (World Health Organization, 2001) do not consider the qualitative aspects of activities, where they occur or with whom, or subjective experiential elements of community participation.
As it has become clearer that experiences of being in mainstream places, often simply referred to as "the community," are not "unambiguously virtuous" (Bates & Davis, 2004; p. 201) , more attention has been given to choice and the subjective aspects of community participation (Milner & Kelly, 2009; . Hall (2013, p. 259) for example, considers community participation to entail subjective feelings, a sense of belonging and social relationships, which he views as a transformative process where a person "moves towards a sense of attachment and belonging to proximate and distant others." Hall (2013) and others (Anderson & Bigby, 2017; Darragh, Ellison, Rillotta, Bellon, & Crocker, 2016; Frawley & Bigby, 2015) illustrate how segregated groups, based around activities such as drama, sports or self-advocacy may be places of community for people with intellectual disability, where through participation they gain a sense of belonging.
While participation in a community of peers is important in its own right, the sense of belonging or identity derived, as an artist or sports person, for example, may also facilitate participation in other, perhaps more mainstream communities, through activities such as exhibitions or sports carnivals. In some ways, this conceptualization of community participation links conceptually back to the principle of normalization and the privileging of socially valued roles such as artist or sportsman.
More recently, researchers have begun to disrupt the binary between community presence and participation using ideas about encounter and the diverse and fluid social networks that characterize modern cities (Bigby & Wiesel, 2011 Bredewold, Tonkens, & Trappenburg, 2016; Laurier & Philo, 2006; Wiesel, Bigby, & Carling Jenkins, 2013) . Convivial encounters are a particular type of encounter-social interactions that are neither free mingling in public places (presence) nor based on long-term relationships (participation as understood by O'Brien & Lyle, 1987) but where there is a shared identity or activity and a sense of pleasantness or warmth (Fincher & Iveson, 2008) . They can be fleeting and singular, such as an exchange in the supermarket queue, intermittent, such as recognition and greeting by the proprietor or other patrons at a local shop, or longer and episodic, such as regular exchanges with other participants in a yoga class.
There is potential for such convivial encounters to develop into lasting or deeper relationships (Bigby & Wiesel, 2011) ; however, encounters are important in themselves. Gestures such as a nod or a wave "contribute to a sense of recognition and of 'feeling at home' in a neighbourhood" (Bredewold et al., 2016; p. 3381) . Convivial encounter as a fluid conceptualization of community participation brings together core components identified in other perspectives without embedded normative assumptions. Seen by Simplican et al. (2015, p. 25) as a way to "modernize" community participation, the concept of convivial encounter avoids reference to the kind of continua frequently relied on by other understandings of community participation. It accords equal value to diverse combinations of place, interaction and activities but incorporates an experiential element of conviviality or pleasantness.
The failure to make significant headway with community participation has occurred despite significant investment in programmes to support community living, employment, daytime activities, leisure and recreation. For example, in Australia in 2014-2015, the Federal Government spent eight billion dollars on specialist disability services (Parliament of Australia, 2016), and in the State of Victoria, as institutions closed, relocated residents were guaranteed a place in a small group home and day programme, both with mandates to support community participation. In the UK, for example, the person-centred planning processes designed to support community participation, that were implemented as part of the Valuing People policy, have not significantly changed the composition of the social networks of people with intellectual disability (Ratti et al., 2016) . This limited progress is typically understood through the binary of presence and participation and explained as due to weak programme implementation or service design (Beadle-Brown, Bigby, & Bould, 2015; Mansell, Beadle-Brown, Whelton, Beckett, & Hutchinson, 2008) . Commonly identified factors include poor staff practices, such as group-based outings and use of anonymous public spaces (Bigby, Clement, Mansell, & Beadle-Brown, 2009; Walker, 1995) ; inadequate staff training or supervision; misinterpretations of policy intent by staff (Beadle-Brown et al., 2015; Bigby & Wiesel, 2015; ; or design problems such as omission of support for building social relationships (Bigby, Bould, & Beadle-Brown, 2016) . suggest that lack of conceptual clarity may be an explanatory factor that impedes effective service design and delivery by hindering communication, understanding of goals and agreement among stakeholders. In programme logic terms, making clear the underlying theory of change-the central proposition about the way change comes about for target/s of the intervention that informs it's strategies or actions is important to success (Clement & Bigby, 2011; Funnell & Rogers, 2011; Rossi, Lipsey, & Freeman, 2004) . Rogers' diffusion of innovation theory posits that observability of outcomes and absence of complexity about meaning are important to policy and programme implementation (Reidy, Swerisson, & Bigby, 2010; Rogers, 2003) . For example, the multiple and often unclear purposes, without measurable outcomes, of day centre programmes may account to some extent for their limited success in facilitating community participation (Simons & Watson, 1999; Simpson, 2007) . Moving beyond programme design, a socio-ecological approach can also be used to analyse the plethora of obstacles and facilitators of the interactions between people and their environments at the core of community participation (Amado et al., 2013; .
The implementation of the National Disability Insurance Scheme and accompanying growth of individualized funding in Australia is likely to have a similar impact to the personalization policies in the UK, which reduced reliance on day centres to support community participation and opened possibilities for more dispersed and individualized interventions (see, e.g., Whitaker & McIntosh, 2000) . Evidence about the effectiveness of interventions; clarity about purpose; underlying assumptions; and intended outcomes will assist in the design of innova- 
| Design
The review followed the approach for scoping reviews suggested by Arksey and O'Malley (2005) , which facilitates an iterative process of review to ensure the literature is comprehensively covered, producing both in-depth and broad results. The starting point was the ICF (World Health Organization, 2001) conceptualization of community participation, used by Verdonschot et al. (2009, p. 304) , "the performance of people in actual activities in social life domains through interaction with others in the context in which they live," and our focus was on the social rather than political, educational or economic domains. To determine inclusion of articles, the second author read all 120 abstracts and proposed the inclusion or exclusion of each. Proposals to remove articles were reviewed by the first author, and where there was disagreement, both authors read the full article again and discussed any differences in order to reach a consensus. The articles removed fell into the following groups: reporting of broad empirical data about or an aspect of community participation for particular subgroups or from broad multifaceted initiatives (e.g., Andrews et al., 2014; Power, 2013; Sullivan, Bowden, McKenzie, & Quayle, 2016) ; conceptual articles theorizing the nature of community participation (e.g., Bates & Davis, 2004; Bigby, 2012; Hall, 2010; ; analysis, commentary or reviews of polices or strategies to support community participation without empirical data about outcomes (Amado, 2014) ; general articles describing perspectives of people with intellectual disability about community participation (e.g., McClimens, Partridge, & Sexton, 2014; Welsby & Horsfall, 2011) ; and, describing broadly, factors associated with or barriers and facilitators to community participation (Abraham, Gregory, Wolf, & Pemberton, 2002; Beart, Hawkins, Kroese, Smithson, & Tolosa, 2001) .
| Search strategy
Decisions about some articles involved considerable discussion about whether data about a specific intervention was reported. For example, the decision was made to exclude "Social inclusion through football fandom: opportunities for learning disabled people" (Southby, 2013) as this reported on participants experiences of being football fans and the phenomena of fandom rather than a specific intervention to support people with intellectual disability to be fans. One hundred and three articles were removed following this process leaving 17 articles that reported empirical research on specific community participation programmes or interventions. These articles are summarized in Table 1 .
| Analysis
Articles were aggregated according to the aims of the programmes they discussed, under three key conceptualizations of community participation-drawn from the broader theoretical literature-as social relationships, convivial encounters and belonging. Strategies used to achieve aims were identified, and the ICF framework (World Health Organization, 2001) that defines participation as about activities, place and interactions was used to describe further the components of each programme (see Table 1 ). The aims and methods of the reported research about each of the interventions/programmes and evidence about outcomes were summarized in Table 2 .
| FINDINGS
Data about 13 separate interventions were reported in the 17 articles, as four articles reported research about the same Transition to Retirement (TTR) programme (Bigby et al., 2014; Wilson et al., 2013 Wilson et al., , 2015 , and two reported on the same Friendship and Dating programme (Ward, Atkinson, Smith, & Windsor, 2013; Ward, Windsor, & Atkinson, 2012) . Three articles reported on the international Special Olympics programmes, but the focus of these was sufficiently different for them to be treated separately. Of the 13 programmes, three were time limited and established for research projects Lante, Walkley, Gamble, & Vassos, 2011; McClimens & Gordon, 2009 ) rather than as ongoing programmes. Table 1 summaries the way each programme was categorized, its facilitative strategies and the key components of its approach to community participation. Table 2 summaries and comments on the findings about outcomes for each programme.
| Conceptualizations of community participation

| Community participation as social relationships
Four programmes conceptualized community participation as the development of social relationships between adults with or without intellectual disability. The theory of change underpinning these programmes was that if support is offered to people with intellectual disabilities to make and develop relationships with others then, as well as enlarging their social network, it will lead to opportunities for them to participate in a wide range of activities, community groups and social interactions. The strategies used by these programmes varied, and in ICF terms (World Health Organization, 2001) , the primary component was social interaction rather than activities or place. Heslop (2005) reported research on five UK befriending services that focussed on building relationships between people with and without intellectual disability. The primary strategies used in these programmes were to recruit volunteers, match them individually, by personal interests, to a person with intellectual disability and support the developing friendship. The community membership project described by Harlan-Simmons, Holtz, Todd, and Mooney (2001) had similar aims to the befriending services but employed different strategies and used staff trained as "community builders" to work with individuals to support the creation of "community connections and meaningful relationships" (Harlan-Simmons et al., 2001, p. 171) . In one respect, this programme may appear similar to the TTR programme as in some instances it involved connecting people to a community group but, unlike the TTR programme, the primary aim of community builders was to find community places that would act as a catalyst for longer-term relationships to develop.
Programmes with a similar purpose of building relationships, but with a slightly different focus, were described in the two articles by Ward et al. (2012 Ward et al. ( , 2013 . These programmes were confined to supporting development of relationships between people with intellectual disabilities, including extending intimate partnerships as well as friendships. Aimed to expand social networks as well as promote healthy relationships, they were developed in Alaska to "teach the social skills needed to develop healthy, meaningful relationships and to prevent violence in dating and partnered relationships" (Ward et al., 2012, p. 22 ). This programme's conceptualization of community participation was based on the notion that within a disability support programme, or other less segregated settings, establishing, supporting and developing relationships between peers with intellectual disability is the key to expanding the social networks of individuals, and increasing their 
| Community participation as convivial encounter
Our analysis suggested that, although not explicitly, four programmes conceptualized community participation as convivial encounter, that is as social interactions, that are neither free mingling in public places nor based on long-term relationships, where there is a shared identity or activity with others and a sense of pleasantness or warmth. The distinguishing feature of these programmes was that the encounter occurred in public non-segregated places, or community groups or volunteer organizations with others who do not have disability. The theory of change evident in these programmes was that supporting people with intellectual disability to join mainstream community groups, undertake volunteer work or engage in social interactions in commercial or public places would lead to episodic, intermittent or singular convivial encounters. In these programmes, the ICF (World Health Organization, 2001) elements of activities and place were the means for facilitating positive social interactions.
Craig and Bigby (2015) described the case study of Helen who participated in many shared activities as part of a cooking group, primarily comprised of older men, who accepted her and interacted with her in a friendly way. Not all of the case studies described in this article involved this type of shared activities, or acceptance or warm interactions by group members. Craig and Bigby (2015) The strategies employed to facilitate participation were described in the action research project reported by Craig and Bigby (2015) .
Individual support was given to individuals with moderate intellectual disability to join and participate in a community group that reflected an understanding of their interests. Support extended beyond faceto-face work with the individual including scanning the community for groups for their potential participation, negotiation with group leaders about initiation and ongoing attendance, as well as training and advice to group members. A similar approach was used, though with a participant group with milder levels of intellectual disability, in the TTR programme (Bigby et al., 2014; Stancliffe et al., 2015) . This programme was targeted at older workers in a supported employment setting and had a clearly articulated set of processes which are described as, "promoting the concept of retirement, laying the groundwork for inclusion In-depth field notes of interactions and social processes in groups. Critical realism guided analytical approach used inductive and abductive techniques 3 of the 5 cases met the criteria of active participation; being afforded equal membership status, members working together to achieve common goals around a shared activity. Factors affecting active participation were positive leadership response to inclusion, participants with intellectual disability who had friendly dispositions and relatively good social skills, access and acceptance by the group to expertise about disability, the groups' use of an integrating activity and flexibility and capacity to deal with difference among members (Bigby et al., 2014; p. 117) . A key feature was active mentoring, developed from person-centred active support and co-worker support (Wilson et al., 2013) , and utilized to ensure not only presence in the group but the occurrence of convivial encounters between the individual and group members. Active mentoring aimed to ensure provision of the right type and amount of individual support to enable the individual with intellectual disability to participate in the group. It involved identifying one or more volunteers from the group, and training them to use active support to help pinpoint group activities the person with intellectual disability might participate in, facilitate their engagement in activities and support social interaction with other group members.
This approach was illustrated in Men's Sheds and a wide range of community groups and volunteering situations (Bigby et al., 2014; Stancliffe et al., 2015) . Mentors are reported to have had positive experiences of this role, demonstrating the reciprocity that can occur when people with intellectual disability participate in community groups . Significantly, however, as already described, in both these programmes, the support provided for participation extended well beyond individual face-to-face support provided in the group, either by the supporter or by the mentor .
Places more anonymous than community groups, where people with intellectual disability may be known or recognized, were the site of the shorter convivial encounters described by Bigby and Wiesel (2015) . This study investigated the support to people with intellectual disability in shops and other public facilities provided by direct support staff attached to accommodation services. It identified the nuanced judgements and skills involved in support that facilitated convivial encounters between people with intellectual disability and community members, and the way staff actions have the potential to facilitate and obstruct encounters.
The final article exemplifying this type of conceptualization was a case study of two people supported to participate in an exercise programme in a community gym (Lante et al., 2011) . By locating the programme in a public facility, the programme aimed-in addition to providing physical and psychosocial benefits of engagement in physical activity to participants-to provide opportunities for social interaction with other gym users with and without intellectual disability.
| Community participation as a valued sense of belonging and identity
Five programmes represented Hall's (2013) have similar interests, be members of an audience or purchasers of artworks. The two most common types of activities were associated with the arts or sport, and one programme involved blogging. The ICF (World Health Organization, 2001) element of activities was prominent in these programmes, place was less important and often segregated, while social interaction was seen as the beneficial consequence of engagement in activities and the derived sense of belonging or new identity.
Similar arts programmes were described by Darragh et al. (2016) and Stickley, Crosbie, and Hui (2012) . Both offered "day options" for young adults with an intellectual disability as an opportunity to engage in art and music-based activities. Tutti Arts, for example, aimed to "provide opportunities for artists with intellectual disabilities to create visual art and engage in theatre and drama and to make music." (Darragh et al., 2016, p. 2) . A central strategy of both programmes was the creation of a segregated group that enabled participants to develop artistic skills. Parallel strategies were to develop external connections to other artists or the public that enabled creative work to be exhibited or sold, and or brought participants into contact with others, often without intellectual disability with similar interests. For example, the location of the programme described by Stickley et al. (2012) in a disused cinema gave scope for interaction with students from the local area who filmed some of the activities.
The three sport-centric programmes had similar intent and strategies to the arts programmes. Harada, Siperstein, Parker, and Lenox role that, like sportsperson or artist, could be adopted by anyone in society.
| Summary of approaches to community participation
As Table 1 shows, each programme adopted one of three dominant conceptualizations of community participation and differing strategies for achieving its goals. Importantly, however, the common threads of community participation were also evident in each. As Table 1 and Less important for this programme were place, which was segregated, and social interaction, which was usually with other people with intellectual disability and intermittently with others without intellectual disability who had a shared interest in art.
| Programme outcomes
Overall, as Table 2 shows, studies of community participation programmes have been predominantly small scale and qualitative and produced little robust evidence about outcomes, programme effectiveness or detailed descriptions of the programme logic or costs. Some of the general positive claims about outcomes made in these articles were not backed up by data (Harada et al., 2011; Heslop, 2005; McConkey et al., 2013) . For example, the statement by Heslop (2005, p. 33 ) that "qualitatively the services in the study lived up to their reputation as being a good thing" was not supported by evidence about the success of achieving its aim of developing friendships between people with and without intellectual disability.
Despite the differing conceptualizations of community participation and strategies adopted, outcomes were commonly framed in terms of personal development such as skills, self-esteem or confidence, increased social networks and subjective experiences such as enjoyment or happiness.
Several in-depth qualitative studies described both positive outcomes, and the concepts and processes underpinning these, providing a sound basis to scale up the programme or intervention and conduct larger more rigorous outcome studies (Bigby & Wiesel, 2015; . In two of the five case studies described by Craig and Bigby (2015) , the participant was judged to be actively participating, regarded as an equal and a welcomed member of the group. These authors identified five influential social processes in these cases: positive leadership response to inclusion; participants with intellectual disability who had friendly dispositions and relatively good social skills; acceptance by the group of advice about including a person with disability; the existence of an integrating activity, and flexibility and capacity to deal with difference among members (see Craig, 2013 for further details). These factors require further investigation and could be further tested in demonstration initiatives with other nonsegregated community groups.
The practices that supported convivial encounters described by Bigby and Wiesel (2015) were very similar to those used in personcentred active support which is an enabling relationship between a person with intellectual disability and a supporter that facilitates engagement in meaningful activities and social relationships (Mansell & Beadle-Brown, 2012) . There is significant evidence about the positive effects of active support on engagement of people with intellectual disability but the vast majority of research has been conducted in group home settings focussed on domestic rather than community arenas . Further research on the nature and effectiveness of this approach to practice in public or community places would help to identify the challenges and difficult judgements involved in providing this type of support in the community and ways in which practice might need to be adapted for various types of place.
The strongest design was the mixed methods, matched group approach used by Stancliffe et al. (2015) which, though small scale, provided positive evidence about outcomes for individual programme participants and perspectives from mentors involved in supporting participation. The collection of articles about the TTR programme provides insights into both the overall programme logic and the practices used within groups to support individual participation (Bigby et al., 2014; Stancliffe et al., 2015) . This programme was focussed on the transition of older workers into retirement, but there is no reason why this approach to supporting participation in community groups could not be applicable to younger people, given that the initial phases of the intervention aim to understand individual preferences and seek out groups with activities that align with these.
The Special Olympics and Unified Sports programmes are largescale international programmes offering opportunities for people with intellectual disabilities to train for, and compete in athletic events. The studies of these programmes, however, have weak methodologies and provide little evidence to substantiate claims that they provide;
"access to the community" or "develop social relationships with their teammates which often carry over into their lives off the playing field" (Harada et al., 2011 (Harada et al., , p. 1135 (Harada et al., -1136 . The studies by Ward et al. (2012 Ward et al. ( , 2013 suggest the Friendship and Dating programme successfully led to more social relationships for participants with other people with intellectual disability, although there are no data about the durability or quality of these friendships.
Similarly, there are few data about the relationships formed between people with and without intellectual disabilities supported by the befriending or community connections programmes (Heslop, 2005; Ward et al., 2012 Ward et al., , 2013 .
| DISCUSSION
The aim of this review was to identify promising interventions or programmes that support community participation of people with intellectual disability. In order to understand the nature of these pro- 1987) , as convivial encounter (Bigby & Wiesel, 2011) and as belonging (Hall, 2013) . The differing designs and strategies employed by these programmes illustrate the diversity, both of approaches to community participation and its manifestation for individuals. The common threads of community participation were also evident, and the review has illustrated the differing ways that the ICF (World Health Organization, 2001) components of activities, place and social interaction were constructed, combined and given varying degrees of prominence in these programmes. Figure 1 is a useful heuristic for understanding the design of community participation programmes and generating discussion about the possible features and relative importance of each of the three components-activities, place and social interactions. It may help to avoid binaries such as presence and participation, and judgements that prioritize mainstream places and relationships between people with and without disabilities. The heuristic also captures the way programme outcomes were reported in the articles. In the main, these were subjectively, cast in terms of feelings of happiness or enjoyment, or changes to the individual in terms of skills development, self-esteem, confidence or increased social networks.
These findings reinforce the diversity of experiences that might be described as instances of community participation. They also highlight the importance of a person-centred approach in thinking about and supporting community participation for a person with intellectual disability, one that takes into account their individual preferences and choice. Individuals will combine the three components differently, perhaps emphasizing one more than others and preferring different types of place or social interactions. Importantly, one individual may seek out different types of community participation, piecing them together into a regular routine. For example, an individual could have membership of a segregated art group, participation in a bike riding club run at the local community centre, and a monthly pub meal with a group of friends with intellectual disability. Figure 1 might also be a useful tool for discussing with an individual their preferences about community participation or the different types of experiences that various programmes might offer them.
This review demonstrates the relatively small body of evidence pertaining to the design and effectiveness of programmes to support community participation. It has identified some promising approaches, particularly in the series of studies describing the use of active mentoring , active participation in community groups , facilitative support worker practices (Bigby & Wiesel, 2015) , community builders (Harlan-Simmons et al., 2001) and the arts-based programme described by Stickley et al. (2012) . The findings about the efficacy of these programmes, and the availability of well-described programme logics, though not so with respect to cost, suggest there is the potential for replication, larger-scale implementation and conduct larger more rigorous outcome studies.
These studies are also beginning to describe the type of microlevel practices, such as active support and active mentoring, as well as the need for skills such as locating and analysing social contexts such as community groups that are likely to be required of staff who work in community participation programmes. Importantly, some studies also illustrate the broader set of tasks involved in community participation programmes that do not involve face-to-face contact with the individual but are needed to build the foundations for their participation with a group or a person's support network. Language such as "individualized" or "person-centred" runs the risk of rendering invisible hidden tasks of interventions to support community participation such as identifying and evaluating groups with the potential to accept a person with intellectual disability as an equal member. Tasks such as these are connected to supporting a particular individual to participate rather than preparing the community in general, which is the province of broader community development/change type of work.
Nevertheless, these findings illustrate, an individual intervention can be delivered in the context of a programme such as the TTR programme that serves more than one person. This suggests that when investigating the efficacy of interventions to support community participation, attention must be given to microlevel practices and the work associated with the intervention that does not involve direct contact with the individual such as analysis of potential community groups. It also suggests that delivery of individual interventions can be brought together into programmes which, while still offering individualized support, may enable better client outcomes by providing, on a more collective and economically sound basis, staff training, supervision, sharing of practice wisdom about community places and things such as human resource and accounting functions.
Notably, the findings suggest there is little rigorous evidence about programmes that give prominence to participation in sports-related activities as a means of building new identities and a sense of belonging. This may reflect the limited volume of research or absence of strong research methodologies about this type of programme The cultural significance of sport as a means of breaking down social and racial barriers for other minority groups such as refugees, apparent in the grey literature and mainstream media sources (BBC, 2016; Human Rights Commission, 2006) , suggests the potential of these programme in building a sense of identity and belonging that should be further explored. This is a potential area for further research and perhaps too, the implementation of demonstration programmes accompanied by rigorous evaluation.
The unintended outcomes of the blogging programme described by McClimens and Gordon (2009) suggested the potential of universities as places where convivial encounters between young people with and without intellectual disability could be fostered. Although usually cast in the arena of education rather than community participation, the inclusive higher education programmes found in the USA and Canada that support young people with intellectual disability to monitor classes and match them with student mentors may be worthy of further exploration (Jones & Goble, 2012) .
The majority of the programmes identified in this review were not designed to fill people's days or provide respite care for parents or carers as had often been the case for more traditional day centres in the past (Bigby, Fyffe, Balandin, Gordon, & McCubbery, 2001) .
Rather, they offered support for singular, intermittent or regular but relatively short episodes of community participation, which may also have acted as a catalyst for further opportunities outside of the programme. Understanding more about programmes that effectively support community participation may help to tackle some complex questions, such as how to fill the daytime lives of people with intellectual disability who do not work; replace full-time attendance at day programmes/centres; or what constitutes a meaningful ordinary life of a person with intellectual disability. Such questions are particularly pressing for people with higher and more complex support needs for whom supported paid work may never be an option that society is willing to fund. These issues, however, are much broader and should not be confounded with understanding ways to support community participation.
